This study analyzes a compiled list of Black American endowed and distinguished professors of education for the 2013-2014 academic year published by the Journal of Blacks in Higher Education. Conceptualizing tolerance as recognition, the study claims that there is a gradual increase in the appointments of Blacks to endowed or distinguished professorships in many different disciplines at colleges and universities in the United States. Among the findings are: of the 51 scholars, men accounted for the majority; the South and Midwest regions of the US employed a high majority of these scholars, and the majority of them also earned their terminal/highest degrees in those two regions; almost eight out of ten earned a Ph.D.; almost seven out of ten earned their terminal/ highest degrees in education; and almost half of them earned their terminal/highest degrees from the 1960s to the 1980s. Finally, the discussion section focuses on 1) an explanation of the gender gap among the 51 scholars; 2) the predominance of the South and Midwest regions 3) the relative underrepresentation of Ivy League institutions; and 4) the underrepresentation of Historically Black Colleges and Universities (HBCUs).
Yet in just the past 100 years, one can point to prominent Black American professors with earned doctorates from highly ranked institutions, including Harvard University who were never recognized with an endowed or distinguished professorship. As Stokes (2001) points out: "… African Americans rarely have been appointed to these esteemed positions in higher education. Even black intellectual giants such as W.E.B. Du Bois and Charles Drew never held a chaired professorship. Nor did Alain Locke, America's first black Rhodes scholar. The fact that there are so few African Americans who hold such positions further documents the marginalization of blacks in higher education" (p. 121). Hartlep (2014) notes that of the 378 total active endowed chairs in education in colleges and universities in the United States in his study, Asians accounted for only 8 (2.1%).
Another important reason for the production of this study is to use it to motivate and inspire young Black or minority students in undergraduate and graduate institutions and also young Black or minority faculty. Many times it helps for a young person who wants to achieve something to see individuals in her or his group who have achieved such an accomplishment (Franklin, 1990; Kaba, 2009: pp. 154-155) . As Hartlep (2014) notes in his study of Asian Americans who hold endowed professorships in the field of education in colleges and universities in the United States: "As a hard-working male Asian-American Assistant Professor of Educational Foundations at Illinois State University who earned his Ph.D. at the University of Wisconsin-Milwaukee and who one day would like [to] compete at receiving an endowed faculty position…"
This study builds on the research of Hartlep and Theodosopoulos (2014) published in the Journal of Blacks in Higher Education on October 9, 2014, entitled: "African Americans Who Hold Endowed and Distinguished Professorships in education." Hartlep and Theodosopoulos (2014) present a list of 51 Black endowed (42) and distinguished (nine) professors in the field of education, employed in colleges and universities in the United States in 2014, including their names, pictures, institution of employment, name of the endowed or distinguished professorship, type of terminal/highest degree, and institution where terminal/highest degree is earned.
This current study begins by presenting a conceptualization of tolerance as recognition, as it relates to appointing Black scholars to endowed and distinguished professorships in colleges and universities in the United States. Next, the methodology section is presented to explain how the data in the study were collected and computed. Next, the findings/results and analysis are presented. Finally, the study goes on to present a discussion section that focuses primarily on 1) an explanation of the gender gap among the 51 scholars; 2) the high representation of the South and Midwest regions of the United States as the regions of employment and terminal/highest degree attainment of these endowed and distinguished professors of education; 3) the relative underrepresentation of Ivy League institutions; and 4) the underrepresentation of Historically Black Colleges and Universities (HBCUs).
Conceptualizing Tolerance as Recognition
The word "Tolerance" has been conceptualized from many perspectives. It is a word with many meanings. For example, as Moore and Walker (2011) note, "Tolerance is a complex concept with many meanings and definitions" (p. 48). Lee (2010) points out that "The definition of tolerance is as diverse as humanity itself" (p. 2). Saulius (2013) claims that: "The notion of tolerance is used in various contexts; nevertheless, its meaning is short of clearance and distinctness" (p.49). A careful examination of a substantial number of scholarly works on tolerance shows a number of interrelated key words or terms utilized to define or explain this concept: grace; diversity; equality; freedom; acceptance; endurance; negative; positive; forbearance; civil liberties; empathy; autonomy; accomplishments; democracy; belonging; citizenship; open-mindedness; and reconciliation (Almond, 2010; Von Bergen et al., 2012; Furedi, 2012; Henshaw, 2014; Lee, 2010; Moore and Walker, 2011; Nieto, 1994; Saulius, 2013; Schirmer et al., 2012; Yovel, 1998) . Examining tolerance from the perspective of grace, Yovel (1998) writes that: "Tolerance in the past (even in such Enlightenment writers as Locke, Voltaire, and Mendelssohn) had a patronizing character: it was seen not as a justified claim, a right based on some universal principle, but essentially as an act of grace" (p. 897; also see Nieto, 1994) . Furedi (2012) explains tolerance from the perspective of rights: "The ideal of tolerance demands that we accept the right of people to live according to beliefs and opinions that are different, sometimes antithetical to ours… Tolerance affirms the freedom of conscience and individual autonomy… tolerance is also a social/cultural accomplishment. A tolerant society is one where tolerance as a cultural orientation discourages and restrains social intolerance" (p. 31). Lee (2010) presents this definition of tolerance based on citizenship, "People are tolerant to the extent that they are willing to grant the full rights of citizenship uniformly and without exception" (p. 2).
According to Saulius (2013) , from a political perspective tolerance: "…means to impose authority to social groups which are labelled as 'minorities' … So-called 'minority' gain toleration in exchange of due respect to so-called 'majority', in exchange of their passiveness. In such contexts 'toleration' is a spurious coin. 'Majority' demonstrates good will and absolute power, 'minority', in turn, remains loyal and accepts 'inferior position'" (p. 51). According to Von Bergen et al. (2012) , tolerance is "the ability to accept the values and beliefs of others," (p. 111). Von Bergen et al. (2012) continue by pointing out that: "Tolerance is said to be 'indispensable for any decent society-or at least for societies encompassing deeply divergent ways of life' … characteristic of many Western cultures… Tolerance has been recognized today as an especially important characteristic in pluralist, multicultural communities seeking to be free of oppression, violence, indignities, and discrimination… Tolerance is considered essential and a highly desirable quality in US society … and one of the few non-controversial values nowadays…" (pp. 111-112).
Von Bergen et al. (2012) present classical and neo-classical definitions of tolerance: "Classic tolerance derives from the term's Latin roots-tolerare or tolerantia-the first the verb meaning to endure, the second the noun denoting forbearance… The neo-classical definition of tolerance asks citizens to be open-minded and empathetic toward a virtually endless parade of differences; it asks them to work sympathetically to build institutional and cultural arrangements that will accommodate different ways of life" (pp. 112-113) . Moore and Walker (2011) note that: "Tolerance includes willingness to extend civil liberties to groups whose political views one dislikes… Tolerance makes one rely less on stereotypes for judgments while broadening perspectives and maintaining harmony/unity" (p. 49). According to Almond (2010) , "tolerance is good" (p. 131; also see Henshaw, 2014) . Schirmer et al. (2012) point out that: "In most political and academic contexts, tolerance is considered as something positive. It is seen as a cornerstone of modern pluralist democracies that is necessary for the maintenance of good relations between people of different ethnicities, cultures and religions…" Schirmer et al. (2012) point to a scholar who "…calls ethnic tolerance a democratic principle and mentions it in the same breath as equality…" (pp. 1049-1050) .
This brings us to the concept of tolerance as recognition or respect. Nieto (1994) presents this definition of tolerance as "…the capacity for or the practice of recognizing and respecting the beliefs or practices of others" (p. 9). According to Decker (2011) : "… 'recognition' is a normative concept denoting the ascription of positive status to a group or an individual by (an) other(s). In its larger meaning, it carries the implication that when a group or an individual can justifiably expect such a positive status-ascription, its denial (misrecognition) is unjustified and unethical" (pp. 215-216) . Writing about the experience of Black Americans, Chrisman (2013) notes that: "[W.E.B.]Du Bois'sown formulation of the Talented Tenth had as its social base a minuscule black petty bourgeoisie at the turn of the nineteenth century that found its aspirations of recognition and advancement in white America blunted by a brutal racism" (p. 65). Boaduo (2011) presents this quote pertaining to recognition: "the demand for recognition… is given urgency by the supposed links between recognition and identity, where this latter term designates something like a person's understanding of who they are (…). The thesis is that our identity is partly shaped by recognition or its absence, often by the misrecognition of others, and so a person or group of people can suffer real damage, real distortion, if the people or society around them mirror back to them a confining or demeaning or contemptible picture of themselves. Nonrecognition or misrecognition can inflict harm, can be a form of oppression, imprisoning someone in a false, distorted, and reduced mode of being" (p. 356; also see Wagner, 2011) . Schirmer et al. (2012) present this explanation about minority groups, and that the word respect received: "…its political significance for ethnic and racial relations through the social struggles of African Americans… 'the glue that binds people together'… as 'a moral building stone or even gatekeeper for a moral and humanitarian community'. These quotations emphasise the unifying and community-building perceptions of respect, marking a big contrast to the notion of tolerance which, as we have seen, rather divides majorities and minorities into a hierarchical relation of insiders and outsiders. Although a key ingredient of any social relation, respect becomes the most significant for marginalised individuals, individuals of lower status and individuals with habits and practices deviating from societal norms. Often, they are shown implicitly or explicitly that their presence is tolerated but not appreciated, that they were not asked to be there and now have to be 'coped with'. Respect becomes an issue for these individuals for the reason that they are deprived of it" (p. 1053; also see Thomas, 2010; Lawrence-Lightfoot, 1999 ).
According to Boaduo (2014) : "The issue of the equality of the races entails a definitive recognition of the equality of all social classes in every nation of the world" (p. 38).
The discussion of the concept of tolerance in this section plays a very important role in understating the positive recognition that Black American scholars are earning in colleges and universities in the United States. The fact that in 2001 there were only 129 Black endowed professors in the country, with only 12 in the field of education, but by 2014 there were 51 such scholars in the field of education alone, shows that the society is gradually becoming tolerant. Mondak and Sanders (2003) note that in measuring intolerance using a scale ranging from 0 -15, with high scores representing intolerance, intolerance is declining in the United States, from 7.24 in 1977 to 5.28 in 1998 (27% decline) (pp. 493-494; also see Kaba, 2008) . According to Brace et al. (2002) , from 1974 to 1998, 60% of the people in the United States (excluding Hawaii, Idaho, Maine, Nebraska, Nevada and New Mexico) were tolerant (p. 176; also see Kaba, 2008) .
This increase in tolerance is not just of people of color or Blacks as humans in general, but in academia in particular, the recognition of their ideas through their research and teaching. More importantly, one must also highlight the diversity of the institutions that are recognizing or showing respect for the research and ideas of these prominent scholars. Some of these endowed chairs and distinguished professorships are bestowed on these Black scholars by religious private institutions, secular private institutions, and by state institutions, which means in many instances, either the governor of the state or her or his representatives have to approve or sign the documents for the recognition to become official. It is in this context of tolerance as recognition that one must examine this study.
This does not mean that one is omitting the ongoing discrimination that Black Americans are experiencing, especially as one could point to many examples of how serious it is getting under the Barack Obama presidency. For example, Agiesta and Ross (2012) reported for the Associated Press that their poll showed that, "…51 percent of Americans now express explicit anti-black attitudes, compared with 48 percent in a similar 2008 survey" (also see Bobo et al. 2012; Samson & Bobo, 2014; Kaba, 2012a: pp. 413-417) . At Predominantly White Institutions, many times it seems as if Black faculty members are in a "Loin's Den". As Lemelle Jr. (2010) points out: "Many in the black professoriate claim they experience terror on predominately-white college and university campuses… They have expressed the campuses are isolating where students and colleagues degrade and humiliate them… In addition, they say whites use networks they establish to exclude the black professoriate… The networks make it virtually impossible to maintain competitive research agendas. One consequence of this is black scholars in the professoriate are relegated to lower status groups in the academy and their college-and-university citizenship becomes of a different quality and quantity when it is compared to the experiences of the white professoriate (p. 106).
However, for this particular study the emphasis is to highlight this particular aspect of a positive development that includes racial tolerance. For example, of the 378 endowed professors of education in colleges and universities in the United States in the 2013-2014 academic year in Hartlep's (2014) study, the 51 Black scholars in this study accounted for 13.5 percent. Black Americans account for 13% of the American population.
The late Black American historian at Duke University, Dr. John Hope Franklin published an article in 1990 about his mentor the late Dr. W.E.B. Du Bois entitled: "W.E.B. Du Bois: A Personal Memoir," in which he discussed the need to point out some minor progress in explaining the Black experience in America. Specifically he writes that in 1956 Du Bois wrote an article entitled "Color-Line in the United States" and asked him to read it and offer any comments. Franklin notes that Du Bois, who he saw for the first time at age 11, when he went to give a speech in Franklin's home state of Oklahoma, was his role model and that he earned his doctorate in history in 1941 from Harvard University because he knew that Du Bois had earned his own doctorate in history at that same institution in 1895. By 1956 , Franklin (1990 writes: "I felt that our relationship by this time was truly collegial, and I responded with candor. I indicated that in his discussion of 'Courts and Police' it was dangerous to make sweeping generalizations. There were some towns even in the South that could not be described as places merely of 'tyranny and mob rule' and in some of them Afro-American jurors could be found. While the situation was 'as desperate' as he described it, I suggested some qualifying words such as 'largely' or 'mostly'. Churches, I added, were no longer one hundred percent segregated in the South, and I provided examples of interracial congregations. I concluded by saying that "the whole thing is a dark picture, and I fear that you have described most of it quite accurately" (pp. 421-422).
It is in this context that I want to highlight tolerance as recognition of the brain power of these scholars. In this context their research and ideas are "tolerated" by being recognized as endowed and distinguished scholars, just as the research and ideas of scholars from other racial groups are "tolerated" by being recognized when they are appointed to endowed and distinguished professorships.
Methodology and Data Reliability
In their compilation of Black endowed and distinguished professors of education in colleges and universities in the United States, Hartlep and Theodosopoulos (2014) list the names of all 51 professors, their pictures (excluding one male), name of the endowed or distinguished professorship, institution of employment, type of terminal/ highest degree earned, and institution where terminal/highest degree is earned. From this primary table, I created nine secondary tables of almost all of the variables mentioned above. I combined all 51 endowed and distinguished professors in the tables created, and because of the small sample size of the distinguished professors (nine), I decided to focus my study on all 51 of them as a group. As noted above, a distinguished professor usually also has an endowed chair. For example, one of the nine distinguished professors Dr. Chance W. Lewis of the University of North Carolina-Charlotte, presents this description of his title on one of his university websites: "Dr. Chance W. Lewis is the Carol Grotnes Belk Distinguished Full Professor and Endowed Chair of Urban Education at the University of North Carolina at Charlotte."The aim here is to present an understanding of the institution of employment and terminal/highest degree attainment of these scholars to the general public.
Findings/Results and Analysis

Institution of Employment of Black American Endowed and Distinguished Professors of Education
The United States has a substantial proportion of the most elite colleges and universities in the world. For example, Kaba's (2012a) study of the top 200 universities in the world in 2009 shows that 54 (27%) of them were located in the United States (p. 9). A substantial proportion of the scholars in this study are employed in those elite universities. Table 2 presents the institutions of employment of the 51 scholars in this study and the rank of each institution in the 2015 US News and World Report rankings. All 51 scholars in this study were employed in 41 colleges and universities, all in the United States: the 30 men were employed by 27 institutions and the 21women were employed by 19 institutions. The University of Wisconsin-Madison employed 4 scholars (2 men and 2 women); 8 institutions employed 2 scholars each: Harvard University (2 women), Boston College (1 man and 1 woman), Ohio State University (2 men), University of California-Los Angeles (2 men), University of Chicago (1 man and 1 woman), University of Pennsylvania (1 man and 1 woman), and Vanderbilt University (1 man and 1 woman). The remaining 33 institutions employed one scholar each. Of the 41 institutions, five are ranked in the top five among national universities in the 2015 US News and World Report rankings: Harvard University (#2), Columbia University, Stanford University, and the University of Chicago (all tied at #4), and the University of Pennsylvania (#8). The following six institutions were included in the top 25: Northwestern University (#13), Washington University of Saint Louis (#14), Vanderbilt University (#16), University of California-Berkeley (#20), Emory University (#21), and the University of California-Los Angeles (#23). The following seven institutions were included in the top 48: Boston College (#31), New York University (#32), Lehigh University (#40), University of Illinois-Urbana-Champaign (#42), University of Wisconsin-Madison (#47), and the University of Washington-Seattle (#48) ( Table 2 ; also see Hartlep, 2014; Kaba, 2009: pp. 163-164) .
US State of Employment of Black American Endowed and Distinguished Professors of Education
As a nation, not only is the population of the United States the third largest in the world, but many of its 50 states are larger in number than many nations of the world. For example, if the state of California were a country, its 38.33 million population in 2013 would rank among the top 34 nations in the world (Algeria, ranked number 34 with 38.1 million people in 2013), and Texas, with 26.5 million people would rank among the top 47 nations (Yemen was ranked number 47 with 25.3 million people in 2013) ("Countries and Areas Ranked by Population: 2013 Population: ," 2014 . This means that among the 50 states and Washington DC there is competition for talent among colleges and universities and among businesses and other entities including state governments. It is therefore important to share with the general public the states where these prominent scholars are employed. According to Table 3 , all 51 scholars are employed in 21 states. There are five (9.8%) scholars each employed in the states of Wisconsin (3 men and 2 women) and Pennsylvania (4 men and 1 woman); there were four (7.8%) scholars each employed in California (3 men and 1 woman), Illinois (2 men and 2 women), and Massachusetts (3 women and 1 man). There are three (5.9%) scholars each employed in Georgia (3 women), North Carolina (2 men and 1 woman), Texas (2 women and 1 man), and Tennessee (2 women and 1 man). There are two (3.9%) scholars each employed in Louisiana (1 man and 1 woman), Michigan (1 man and 1 woman), Missouri (2 men), New York (2 men), and Ohio (2 men). Finally, one (1.96%) scholar each is employed in Alabama (a woman), Connecticut (a man), Kentucky (a man), New Jersey (a man), Oklahoma (a woman), South Carolina (a man), and Washington (a man) ( Table 3 ; also see Kaba, 2009: p. 166 ).
US Regions of Employment of Black American Endowed and Distinguished Professors of Education
Geographically, the United States is a vast territory and one of the largest countries in the world, with an area of 9,826,675 sq km (50 states plus Washington, DC.): 9,161,966 sq km of land and 664,709 sq km of water. For comparative purposes, the United States is ranked third, behind Russia (17,098,242, sq km), ranked number 1 in the world; and Canada (9,984,670 sq km), ranked number 2 in the world. This means that with a population of 319 million in July 2014, ranked third in the world behind China (1.36 billion) and India (1.24 billion), there are many important differences (such as poverty rates, educational attainment rates, household income, health status, etc.) among the four official regions of the United States (Northeast, Midwest, South and West). Therefore, it is important to observe the breakdown of the regions where these prominent scholars are employed. Table 4 shows the regions where Black endowed and distinguished professors of education were employed during the 2013-2014 academic year. According to Table 4 , the South and the Midwest regions employed a very high majority of these scholars. Of the 51 scholars, 18 (35.3%) were employed by institutions in the South; 15 (29.4%) were employed in the Midwest; 13 (25.5%) were employed in the Northeast; and five (9.8%) were employed in the West.
Among the 30 male scholars, 10 (33.3% of all men, but19.6% of all 51 total scholars) were employed by institutions in the Midwest; nine (30% of men, but 17.6% of total) were employed in the Northeast; seven (23.3% of men, but 13.7% of total) were employed in the South; and four (13.3% of men, but 7.8% of total) were employed in the West.
Among the 21 female scholars, 11 (52.4% of all women, but 21.6% of 51 total scholars) were employed by institutions in the South; five (23.8% of women, but 9.8% of total) were employed in the Midwest; four (19.1% of women, but 7.8% of total) were employed in the Northeast; and one (4.8% of women, but 1.96% of total) was employed in the West (Table 4) . all in the United States; the 30 men earned their degrees from 25 institutions and the 21 women earned their degrees from 16 institutions.
Institutions of Terminal/Highest Degree Attainment by Black American Endowed and Distinguished Professors of Education
There are four scholars each who earned their degrees from the University of California-Berkeley (3 men and 1 woman) and the University of Chicago (3 women and 1 man); three scholars each earned their degrees from Harvard University (all women), Ohio State University (2 men and 1 woman), and Stanford University (2 women and 1 man); two scholars each earned their degrees from Iowa State University (1man and 1 woman), University of Illinois-Urbana-Champaign, and Virginia Tech (both men). The remaining 28 scholars earned their degrees from 28 different institutions (Table 5) .
There are four institutions ranked in the top 10 in the 2015 US News and World Report rankings of national universities: Harvard University (#2), Columbia University, Stanford University, and the University of Chicago (all tied at #4), and the University of Pennsylvania (#8). There are three other institutions in the top 20: Northwestern University (#13), Cornell University (#15), and the University of California-Berkeley (#20). There are three other institutions in the top 47: the University of Michigan-Ann Arbor (#29), the University of IllinoisUrbana-Champaign (#42), and the University of Wisconsin-Madison (#47) ( Table 5 ; also see Hartlep, 2014; Kaba, 2009: pp. 183-184) .
The study by Hartlep (2014) identified the institutions where 369 endowed professors of education in colleges and universities in the United States earned their terminal/highest degrees. Hartlep (2014) 
Types of Terminal/Highest Degrees Earned by Black American Endowed and Distinguished Professors
One must not be surprised that most people in the public might assume that since these are endowed and distinguished professors of education, they may be likely to earn most of their terminal/highest degrees as an Ed.D. However, Table 6 illustrates that is not the case. For example, Table 6 ).
Academic Field of Terminal/Highest Degrees Earned by Black American Endowed and Distinguished Professors of Education
Many people in the general public or even in academia might assume that since these are endowed and distinguished professors of education, they may also be likely to earn all or almost all of their terminal/highest degrees in the field of education. This is especially also as noted above in the introduction, a substantial proportion of doctorate degrees awarded to Black Americans is in the field of education (36.3% in 2009). Table 7 illustrates that not to be the case. According to Among the 21 female scholars, 15 (71.4% of women, but 29.4% of total) earned their terminal/highest degrees in the field of education; three (14.3% of women, but 5.9% of total) earned their degrees in Psychology; and one (4.76% of women, but, 1.96% of total) each her degree in Language, Literature and Culture; Economics; and Human Development and Family Studies ( Table 7) .
Year of Graduation with Terminal/Highest Degrees by Black American Endowed and Distinguished Professors of Education
One factor that can explain whether a scholar is appointed to an endowed or distinguished professorship is age, meaning the older a scholar is, the more likely he or she is to be an endowed or distinguished professor (also see Kaba, 2009: pp. 175-176) . Although the age data of the scholars in this study are not available, one can use the year of terminal/highest degree attainment as a proxy for age. According to Table 8 , all 51 scholars earned their terminal/highest degrees from the years 1968 to 2012, with all of them earning their degrees in 31 different years. Two male scholars earned their degrees in the 1960s (1968 and 1969) . Eleven (21.6%) scholars (6 men and 5 women) earned their degrees in the 1970s (1972-1976, 1978 and 1979) , with two men earning their degrees in 1973. Twelve (23.5%) scholars (7 men and 5 women) earned their degrees in the 1980s (1981, 1983, 1984, 1985, and 1987-1989) , with three men doing so in 1985 and three women doing so in 1988. Thirteen scholars (25.5%) (8 women and 5 women) earned their degrees in the 1990s (1990-1993, and 1995-1998) 
US States Where Black American Endowed and Distinguished Professors of Education Earned Their Terminal/Highest Degrees
It is worth noting that just as the 51 scholars in this study were employed in 21 states during the 2013-2014 academic year, so also all 51 of them earned their terminal/highest degrees in 21 states. There were nine (17.6%) scholars each who earned their degrees in California (5 men and 4 women) and Illinois (5 men and 4 women). There were four (7.8%) scholars who earned their degrees in Ohio (3 men and 1 woman); three (5.9%) scholars each in Iowa (2 men and 1 woman) Massachusetts (3 women), and Michigan (2 men and 1 woman); two (3.9%) scholars each in Missouri (1 man and 1 woman), New York (2 men), Pennsylvania (1 man and 1 woman), Wisconsin (2 men), and Virginia (2 men); and one (1.96%) each in Arkansas (a man), Colorado (a man), Georgia (a woman), Louisiana (a man), Maryland (a man), Mississippi (a woman), Oklahoma (a woman), Oregon (a man), Texas (a woman), and Washington (a woman) ( Table 9 ; also see Kaba, 2009: p. 173 ).
US Regions Where Black American Endowed and Distinguished Professors of Education Earned Their Terminal/Highest Degrees
The Midwest and the West combined are the two regions where these scholars earned over six out of every 10 of their terminal/highest degrees. Table 10 illustrates that 23 (45.1% of the 51 scholars) scholars earned their degrees at institutions located in the Midwest; 12 (23.5%) in the West; nine (17.7%) in the South; and seven (13.7%) in the Northeast. Among the 30 male scholars, 15 (50% of men, but 29.4% of 51 total) earned their degrees in the Midwest; seven (23.3% of men, but 13.7% of total) in the West; five (16.7% of men, but 9.8% of total) in the South; and three (10% of men, but 5.9% of total) in the Northeast. Among the 21 female scholars, eight (38.1% of women, but 15.7% of total) earned their degrees in the Midwest; five (23.8% of women, but 9.8% of total) in the West; and four (19.1% of women, but 7.8% of total) each in the Northeast and South (Table 10 ; also see Kaba, 2009: p. 174) .
Discussion
The data presented in the tables above tell many important stories about not only the gradual progress of Black American professors in the field of education, but also about Black Americans in higher education and society in general. For example, all 51 scholars earned their terminal/highest degrees at institutions in the United States. economists, sociologists and psychologists are among the 51 scholars. The Ph.D. degree is the most common among these scholars, with almost four out of every five of them earning that degree. Many of the institutions where these scholars are employed or earned their terminal/highest degrees are among the most selective institutions not just in the United States, but the entire world. For this discussion section, however, I will focus on the following important findings: 1) the gender gap among the 51 scholars; 2) the predominance of the South and Midwest regions of the United States as the regions of employment and terminal/highest degree attainment of these endowed and distinguished professors of education; 3) the relative underrepresentation of Ivy League institutions; and 4) the visible underrepresentation of Historically Black Colleges and Universities (HBCUs).
Gender Gap between Black Endowed and Distinguished Professors of Education
The ongoing gender gap between Black male and Black female professionals in the United States goes beyond race and higher education. This is observed in politics, religion, business, etc. Men in general tend to be recognized more than their female counterparts, just as Black men tend to be recognized more than their female counterparts. For example, no woman has been president of the United States; there are only three women among the nine justices of the United States Supreme Court, with no Black woman among them; in addition to women being a small minority in both houses of the US Congress, there is no Black female member of the US Senate, but two Black male members; There is not a single Black female governor among the fifty states of the Union (Kaba, 2013c ). Kaba's (2012c) In this study, women accounted for 21 (41.2% of the 51 scholars). Of the 378 endowed professors of education in Hartlep's (2014) study, men accounted for 220 (58.2%) and women accounted for 158 (41.8%). Hartlep (2014) adds that: "This male advantage was present among all racial groups, as was clearly the case in Asian American endowed professors of education." Stone's (2001) study finds that: "Of the 129 chaired professorships, women hold about 30 percent, a number that undercuts the increasing percentage of African-American women assistant, associate, and full professors that is slowly approaching parity" (p. 121). Kaba's (2009) What are some explanations for the gender gap in this current study? One factor could be age. As Table 8 shows, there are more males (15) who earned their terminal/highest degrees from the 1960s to the 1980s combined than their female (10) counterparts. Hartlep (2014) points out that of the 278 endowed professors for whom data of year or date of graduation were available, "The average length of time between graduation and receiving an endowed position was 20.3 years (SD = 9.2)." Although on average Black females are older than Black males in general, Black men were accepted into many higher education institutions before Black women. In 2011, of the 28.6 million Black Americans aged 18 and over, women accounted for 53.5 percent. Of the 3.6 million Black Americans aged 65 and over, women accounted for 60. Also, although by the middle of the second decade of the twenty-first century, within the Black American population, women are now the majority among those enrolled in college, those who earned higher education degrees, and among Black faculty, because they have been allowed into higher education in large numbers starting just in the 1970s, Black men still have more privilege positions in higher education. For example, in October 2012, there were 2.043 million Black females enrolled in colleges and universities in the United States (9.4% of Black females aged 3 and over) and 1.292 million Black males were enrolled in college (6.8% of Black males aged 3 and over). In October 2012, there were 2.145 million Black women aged 18 and over with a bachelor's degree, 946,000 with master's degrees, 121,000 with professional degrees, and 105,000 with doctorate degrees. For Black men, the figures were 1.522 million bachelor's degrees, 470,000 master's degrees, 105,000 professional degrees, and 124,000 doctorate degrees. Of the 2567 doctorate degrees awarded to Blacks in 2012 by colleges and universities in the United States, women accounted for 1492 (58.1%) (Kaba, 2014: pp. 79-100) .
Among Black faculty in degree granting higher education institutions in the United States, by 2011, there were more women than men. Of the 41,649 Black faculty in 2011, women accounted for 22,989 (55.2%). However, in 2011, of the 6517 Black Full Professors, men accounted for 3984 (61.1%) and women accounted for 2533 (38.1%). Of the 8695 Black Associate Professors in 2011, men accounted for 4373 (50.3%) and women accounted for 4322 (49.7%) (" Table 315 .20. Full-Time Instructional Faculty in Degree-Granting," 2014). Full and Associate professors tend to have earned tenure, and it is among these groups where endowed and distinguished professors are normally selected.
According to Gardner and Blackstone (2013) : "Women at the rank of professor in four-year institutions constituted only 26% of the total in 2009-2010… women faculty members 'stand still at associate'… Moreover, when they finally do advance to full professor, it may have taken up to 24.2% longer than for men" (p. 413). This is especially the case for Black women in US colleges and Universities. Among the many interrelated factors cited for the underrepresentation of Black women as associate and full professors, which lead to fewer of them appointed as endowed or distinguished professors are: mentoring, bullying, institutional climate, sexism, racism, culture, socialization, collegiality, networking, organizational or institutional support, recognition of their research, funding/grants, professional development, institutional isolation, and disrespected by colleagues and students (Alexander & Moore, 2008; Carson III, 2013; Frazer, 2011; Evans, 2007; Evans & Cokley, 2008; Griffin, 2012; Gardner & Blackstone, 2013; Griffin, 2013; Harley, 2008; Jones & Osborne-Lampkin, 2013; Lemelle Jr., 2010; Warde, 2009 ).
According to Alexander and Moore (2008) : "… African American faculty also faces many challenges at PWIs [Predominantly White Institutions]. There are often emotional, legal, psychological, physical, social and spiritual consequences that they suffer as a result of working at these institutions. They often work in isolation, are not privy to informal networks and sources of information, and have their work and ideas devalued" (p. 2). López and Johnson (2014) note that: "women of color in particular experience differential treatment by university leaders, faculty, and students of the campus community. In their eyes, they experience nothing less than a hostile working environment" (p. 391).
The factors presented in the explanations above have contributed substantially to the underrepresentation of Black female faculty among endowed and distinguished professors not only in the field of education, but in higher education in general. Black women pay a triple penalty of race, gender and class. The race and gender examples have been presented above. One example of class is that in 2009, of the 16,054,000 Black female households in the United States, 6,167,000 (38.4%) earned under $10,000; only 10,000 Black female households earned $250,000 or above in 2009. For 13,314,000 Black male households, 5,020,000 (37.7%) earned under $10,000; but 62,000 Black male households earned $250,000 and above. For 99,380,000 White female households, 35,137,000 (35.4%) earned under $10,000; 244,000 earned $250,000 or more. For 96,190,000 White male households, 20,216,000 (21%) earned under $10,000; and 1,037,000 (1.1%) earned $250,000 or more (" Table 705 . Money Income of People-Number by Income Level and by Sex, Race, and Hispanic Origin: 2009," 2012).
High Representation of the South and Midwest Regions of the United States
As Table 4 and Table 10 illustrate, both the American South and the Midwest regions appear to be very central when it comes to the employment and the conferring of terminal/highest degrees to the 51 Black endowed and distinguished professors of education in this study. This development deserves some discussion because one would normally have expected the Northeast and West regions of the country to have employed the overwhelming majority of these scholars and also where the overwhelming majority of them would have earned their ter-minal/highest degrees. In fact, as Table 4 shows, the Northeast employed a sizable or respectable number or proportion of the scholars (13 or 25.5%), but one expected the region to have done more because of the very large number of great colleges and universities in that region. The West employed only 5 (9.8%) of the scholars despite the abundance of great colleges and universities in that region of the country, including California, which in fact employed four of the five scholars employed in the West. For example, of the 54 US institutions among the top 200 universities in the world, 18 (33.3%) were located in the Northeast; and 12 (22.2%) each in the Midwest, South and West (Kaba, 2012b: p. 13 ). The study by Stone (2001) also makes this observation: "Probably the biggest surprise in this quadrennial census is the notability of four southern universities ranking very high in the number of African-American chaired professorships-the University of North Carolina at Chapel Hill with nine, the University of Texas with seven; Emory University with six, and Duke University with five" (p. 121).
In terms of where these scholars earned their terminal/highest degrees, as Table 10 illustrates, both the South and Midwest regions combined accounted for 32 (62.8%) of the 51 scholars, with the Midwest accounting for 23 (45.1%) of all 51 scholars. Again, although the West accounted for a respectable 12 (23.5%), one would have expected both the West and the Northeast combined to account for far more than their 19 (37%) total. The question then is: why the South and Midwest? Let us attempt to briefly answer this question by looking at each of these two regions one at a time.
The South-Historical and Cultural Home of Black Americans
One can point to a number of important interrelated factors responsible for such a substantial number or proportion of Black endowed and distinguished professors of education to be employed in the South and also to earn their terminal/highest degrees in that region of the country. One of those factors is that the South has historically been home to the vast majority of Black Americans. Even with the great mass migration of Blacks to other parts of the country in the 1900s including during both World Wars, the region still is home to the majority of Black Americans. In addition, from the 1990s to present, substantial numbers of Black Americans have been relocating back (reverse migration) to the South from other parts of the country. According to Hobbs and Stoops (2002) , in 1900, the South accounted for almost nine (89.7%) out of every 10 Black Americans (p. 83). Although the great Black American migration reduced that proportion substantially to 53.6% in 2000, by the 2010 US Census, of the 42 million Black or African American alone or in combination with another race, 55% resided in the South; 18.1% in the Midwest; 17.1% in the Northeast; and 9.8% in the West. Of the top 10 places in the United States with population of 100,000 or more with the highest proportion of Black Americans in 2010, eight of them are in the South: Detroit, MI (84.3%); Jackson, MS (80.1%); Miami Gardens, FL (77.9%); Birmingham, AL (74%); Baltimore, MD (65.1%); Memphis, TN (64.1%); New Orleans, LA (61.2%); Flint, MI (59.5%); Montgomery, AL (57.4%); and Savannah, GA (56.7%) (Rastogi, 2011: p. 8) .
Most Blacks returning to the South do so to be closer to family members or cultural ties, economic opportunities, low cost of living, and the climate. Writing about the Black American reverse migration to the South, William H. Frey (2011) points out that: "… the Great Migration from South to North, and large concentrations in segregated city neighborhoods-are undergoing a dual reversal. The first reversal took hold in the 1990s, but continues in full force: a pronounced shift "back" to the South. Economic progress, cultural ties, and an emerging black middle class have driven greater numbers of blacks to prosperous southern metropolitan areas like Atlanta, Dallas, Houston, and Raleigh." Copeland (2011) quoted a Black American female professional who had moved to Florida from New York with her husband as saying that, "It was also an economic decision. We were able to buy a house here that we wouldn't have been able to afford in New York" (p. 1A). Copeland (2011) notes that Black Americans: "… are drawn south by the lure of jobs, by the prospect of making their money go further, by the warm climate and other amenities, and by family ties. In some cases, they felt a cultural pull of a region their forebears left decades ago" (p. 1A). Copeland (2011) adds by quoting a scholar named Silas Lee at Xavier University in New Orleans that Black Americans are going back to their "ancestral home" and that "This (the South) really is the family roots for the majority of African Americans anywhere in the country…" (p. 1A).
The Midwest-Illinois as a Promise Land
Just as when gold was discovered in California in the 1848-1855 period, there used to be a saying in the east of the United States "Go West, young man, go West", there might have been the saying to Black Americans before and after slavery and emancipation "Go Midwest, Negro, go Midwest". Many of the most prominent, wealthy and influential or powerful Black Americans from all walks of life moved to the Midwest to build their careers or were born there. From President Barack Obama to first lady Michelle Obama, Oprah Winfrey, Michael Jordan, Jesse Jackson, Louis Farrakhan, former US Senator Carol Mosely Braun, the singer and entertainer Prince, the late Michael Jackson and his siblings and parents, former US Senator Roland Burris, the late Harold Washington, the first and only Black mayor of Chicago, and even the late Dr. Martin Luther King, Jr. spent time in the Midwest (Illinois), when he established the Chicago Freedom Movement. As Merda (2014) points out, "Martin Luther King, Jr. spent a significant amount of time in Chicago fighting City Hall, school segregation… One of King's biggest impacts was the Chicago Freedom Movement, which fought against deplorable conditions that blacks were forced to live in because of housing segregation. And that fight helped bring about the Fair Housing Act, which was enacted on April 11, 1968-less than a week after King's assassination" (also see Beltramini, 2014; Keating, 2014; Ralph Jr., 1993; Shaw, 2001) . Explaining the Midwest's region, especially Illinois as a form of promise land for Black Americans, one can point to the period before the American Civil War, when even enslaved Blacks would consider themselves free if their owners were to travel with them to that region because most of it was already free during that period. For example, in the famous US Supreme Court case Dred Scott Decision: "...the enslaved Dred Scott, having been taken by his master into free territory [Illinois and what is today Minnesota], sues in1846 for his freedom under the prevailing law of slave transit, wins in the lower court, but eventually loses in a 1857 US Supreme Court ruling. Led by Chief Justice Roger Taney, the court overturns the Missouri Compromise and Northwest Ordinance and denies any legal rights to African Americans, slave or free" (Vander Velde, 2011: p. 25) . As Copeland (2011) notes, in the first few decades of the twentieth century Black Americans: "…began fleeing the region [the South] in massive numbers, escaping 'sharecropping, worsening economic conditions and the lynch mob' and seeking 'higher wages, better homes and political rights'" (p. A1).
Blocker (2008) The examples presented above have contributed to our understanding of how a very high majority of Black endowed and distinguished professors in this study are employed in the South and the Midwest and also why a strong majority of them earned their terminal/highest degrees in those two regions. This shows that history is never too far away from people in general. To understand one's current situation, one must understand their history.
Underrepresentation of Ivy League Institutions
It is important to discuss the underrepresentation of America's eight Ivy League institutions (Brown University, Cornell University, Dartmouth College, Columbia University, Harvard University, Princeton University, University of Pennsylvania, and Yale University) among the institutions employing the 51 Black endowed and distinguished professors of education in this study, and also their underrepresentation among the institutions conferring terminal/highest degrees to these 51 scholars. Of the eight Ivy League institutions, three employed 5 Black endowed and distinguished professors for the 2013-2014 academic year: two (both women) by Harvard University; two (1 man and 1 woman) by the University of Pennsylvania; and one (a man) by Columbia University ( Table 2) . Six of these 51 scholars earned their terminal/highest degrees from four Ivy League institutions: three (all women) from Harvard University; and a male each from Cornell University, Columbia University, and the University of Pennsylvania ( Table 5) .
The reason for discussing this underrepresentation is that the eight Ivy League institutions are among the first colleges established in Colonial America, and they are all located in the Northeast region of the country, with the ancestors of these Black scholars actually contributing to physically build these institutions with their bare hands, or profits from the enslavement of their ancestors used to build these eight Ivy League institutions (Wilder, 2013) . These eight institutions are among the wealthiest institutions in the country. For example, the endow-ment data provided by the US Department of Education for the 120 institutions in the US with the highest endowments in 2007 was $322.2 billion. The total for the eight Ivy League institutions in 2007 was $98.7 billion (30.6% of the $322.2 billion): Harvard University ($34.6 billion); Yale University ($22.5 billion); Princeton University ($15.8 billion); Columbia University $7.15 billion; University of Pennsylvania $6.64 billion; Cornell University $5.425 billion; Dartmouth College $ 3.76 billion; and Brown University $2.78 billion (Kaba, 2012b: pp. 26-29) .
On the one hand, one can point to examples of Ivy League institutions employing Black faculty and accepting Black students more than most other Predominantly White Institutions. For example, Kaba's (2012c) study of the top 100 most influential young Black Americans aged 25 to 45 showed that 70 of them earned 72 bachelor's degrees; 31 of them earned 35 master's degrees; 13 of them earned 13 Juris Doctorate degrees; and nine of them earned 10 doctorate degrees, including a Medical Doctorate. Kaba (2012c) then claims that: "The degree attainment data in this study also show that 7 of the 8 Ivy League institutions (Brown University, Dartmouth College, Columbia University, Harvard University, Princeton University, University of Pennsylvania, and Yale University) (excluding only Cornell University) conferred dozens of bachelor's, master's, JD, and doctorate degrees combined to these young Black Americans" (pp. 18-25; also see Toch and Burke, 1993) . Also, the study by Kaba (2009) (Kaba, 2009: p. 172) . Of the 129 Black endowed professors in colleges and universities in the United States in Stone's (2001) study, seven were employed at Harvard University, and five each at Princeton University and the University of Pennsylvania (p. 121).
On the other hand, one can point to examples, including this current study where Ivy League institutions employ or accept very few to no Blacks or minorities in their different programs in their institutions ("Black Faculty at the Nation's Highest-Ranked Colleges and Universities," 2005; "News and Views: A JBHE Report Card on the Progress of Blacks," 2002; Stern, 2005; Unz, 2012) . For example, Stern (2005) " 2005: pp. 78-84) . It has also been noted that harassment of Black endowed professors by White colleagues and some top administrators at Ivy League institutions causes them to move from institution to institution seeking a more tolerant academic community (Robertson, 2002) .
Pertaining to this current study, a very good explanation for the underrepresentation of Ivy League institutions is that first the institution must have a department of education, or school or college of education. Second, it is important for Black faculty to actually be employed at such an entity of that Ivy League institution to have a chance to be appointed to an endowed or distinguished professorship. Franklin, 1990: p. 413 ).
Underrepresentation of Historically Black Colleges and Universities (HBCUs).
It is useful to briefly discuss the underrepresentation of Historically Black Colleges and Universities (HBCUs) in this study. Only one of the institutions where all 51 scholars are employed is an HBCU (Fayetteville State University). Also, only one of the institutions where all 51 scholars earned their terminal/highest degrees is an HBCU (Southern University-Baton Rouge). According to Clement and Lidsky (2011) , there are currently 105 HBCUs in the United States (p. 150). A number of interrelated factors are responsible for this underrepresentation of HBCUs in this study. Let us examine some of these factors.
The first and most important factor is money or resources, and it is connected to any additional factors. HBCUs are struggling to survive because they lack funding. Compared with Predominantly White Institutions, they do not have the funding to establish sufficient endowed or distinguished chairs even for very talented scholars currently employed there (Cantey et al., 2013: pp. 145-148; Cottman, 2014; Hill, 2011; Johnson, 2013; Lesesne & Stuart, 2013; Nealy, 2009; Palmer & Griffin, 2009 ). According to Johnson (2013) : "From their inception, HBCUs have experienced unequal treatment especially in the resource arena. This is particularly apparent in the treatment that public HBCUs face each fiscal year attempting to garner state resources from their legislative coffers compared with other institutions in their states" (p. 65). Another factor is that either many HBCUs do not have an education department, school or college, or they do not offer doctoral degrees in education.
Another factor is that even if HBCUs have the funding to establish endowed or distinguished chairs, many prominent Black scholars may not want to work there because they do not have the same "prestige" as the Predominantly White Institutions and certain academic programs are not accredited. In addition, the lack of prestige leads to graduates of HBCUs earning less than graduates from Predominantly White Institutions (Cantey et al., 2013: pp. 145-148; Fryer & Greenstone, 2010; Irvine & Fenwick, 2011; Jones, 2013) . This results in being ranked relatively low among Tier One National Universities in the country, or not ranked in Tier One at all. For example, Howard University, one of the most respected and recognized HBCUs in the United States is the only HBCU ranked among Tier One National Universities (top 201 institutions in the country) in the 2015 US News and World Report rankings, at #145 ("Best National Universities," 2014: p. 76; also see Brown, 2014) .
One factor that is most commonly cited is leadership and accountability from the presidency of HBCUs to the Boards that govern them and the legislators and governors that govern and fund especially the public institutions. Some HBCU presidents have been accused of not supporting academic freedom. They are also reported to be too conservative for academic institutions. All of these factors can keep talented Black faculty and students away (Abelman & Dalessandro, 2009; Cantey et al., 2013 : pp. 145-148: Gasman, 2010 Johnson, 2013: p. 65; Palmer & Griffin, 2009; Taylor Jr., 2012) . For example, Cantey et al. (2013) point out that in addition to funding and accreditation issues, HBCUs also have a challenge in leadership, which they note is linked to funding. They claim that strong leadership is necessary for the survival of HBCUs and that HBCUs leaders need to find ways to improve fundraising for the institutions they lead, which will lead to increased academic achievements. The authors add that: "The selection of the president in HBCUs has been too political, with the governor, Board of Regents, and legislators playing games that are designed to select weak leaders so that the HBCU would not excel" (p. 148).
Discussing the leadership challenges at HBCUs, Gasman (2010) claims that eight of these institutions have been censured by the American Association of University Professors (AAUP) in the past quarter century due to governance and academic freedom violations. These eight HBCUs represent over one out of every five (21%) of all institutions that have been censured in this manner, and that in each case it was faculty members at those institutions that filed complaints against the leaderships of those entities. One example, according to Gasman (2010) , involves shared governance, academic freedom and tenure, and it happened at Clark Atlanta University in Georgia, on February 6, 2009 when without any notice, the president of that HBCU terminated 55 full-time faculty members, many of whom already had tenure. A number of these terminated faculty members, who were forced to immediately leave the institution, were tenured associate professors who had been serving there for over 15 years earning $45,000 a year. Gasman (2010) adds that while the president of the university claims that the terminations were due to financial reasons because of enrollment problems, "…he refused to claim 'financial exigency': a situation in which an institution's finances are so unstable that it is deemed appropriate to take action in the form of eliminating tenured faculty positions without ample warning" (p.55). Discussing the issue of leadership and the perception of presidents at HBCUs, Nichols (2004) quotes a scholar as saying, "as late as the 1960s, the HBCUs as a group suffered from stereotypes of presidents who rode around in limousines and lived in mansions while their colleges verged on the brink of fiscal disaster" and "…that many of the problems on the campuses of HBCUs seem to be related to leadership". Nichols (2004) adds that: "A number of former and current HBCU presidents, trustees, and other leaders, agreed that the presidents of the future must have a firm understanding of the academic enterprise, management, finances, personnel administration, information systems, and planning" (pp. 22-23).
Conclusion
This study begins by discussing the gradual progress that Black Americans have made in increasing their numbers among the faculty at colleges and universities in the past several decades. By 2011, there were over 41,000 Black faculty members at colleges and universities in the United States. Within the professoriate, Blacks have also made significant progress in earning tenure and promotion to associate and full professor positions. It is among associate and full professor positions that Blacks have also made some progress in earning appointments to endowed and distinguished professorships, including in the field of education. The study claims that the increase in tolerance in the United States is a major contributing factor for the increase in Black endowed professors in colleges and universities in the country.
The study shows that of the 51 Black endowed and distinguished professors, men accounted for the majority. The South and Midwest regions of the United States are where a strong majority of these 51 scholars are employed or earned their terminal/highest degrees. Almost 70% of these scholars earned their degrees in education, and the Ph.D. degree was the most common among them. None of the scholars earned their terminal or highest degrees outside the United States. Ivy League institutions are relatively underrepresented, and only one each HBCU institution is represented among the institutions of employment and institution where they earn their terminal/highest degree.
A number of factors are presented for the gender gap in this study, including age, and difficulty that Black women face in earning tenure and promotion to associate and full professor positions. Among the factors presented for the strong presence of the South and Midwest regions are that both regions have the two highest proportions of Black Americans, with the South accounting for the majority of Blacks; the uniqueness of the state of Illinois as a place of real opportunities for Black Americans. Ivy League institutions are relatively underrepresented because of their hiring practices, including hiring their own graduates or those from other Ivy League institutions; and the absence of an education department, or school or college. The primary reason for the underrepresentation of HBCUs in this study is lack of money or resources. Another important factor commonly cited is leadership at HBCUs.
